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The next school board meeting will be February 18, 2020 at 7:00pm in the Science room. 

New building Progress:  If you haven ’t been by the new building it is undergoing changes.  Almost all the 
concrete is poured and the sheeting is going up on the outside walls.  The beginning roofing material is go-
ing on so we can shoot for a “closed in” date of mid February.  Once the building is closed in, heat can flow 
and the crews can work regardless of outside conditions.  The district will be selling tables, chairs, televi-
sions, smartboards, shite boards, cabinets, weight room equipment, parts of the gym floor and many more 
items either at an auction or “garage sale” in JUNE.  If you are interested in parts of the gym floor, please 
let Robert Framel or Chad Bogenhagen know, so we can decide what is feasible or not.  The building is a 
little behind schedule, but is still scheduled to be done in the middle of July, with the baseball field, parking 
lot and a few other items being completely finished by early October. 
 
 
I apologize for the length of this newsletter, but there a lot of important announcements. 
 
A few people have asked why I think the Student Centered Accountability Program (SCAP) is so important 
and why the district has invested money into it.  Here are my beliefs.  

I believe the current system of accountability is a detriment to students because it is eroding the integri-
ty and efficacy of professionals dedicated to service in education.   In other words, accountability 
hurts students because it dishonors educators.  

I believe publications that rank and sort school districts on a single test disconnected from other system 
data are destructive to the profession. 

I do not believe the tests themselves are necessarily harmful; I believe how the results are being used 
to define success have negative consequences 

I believe these publications have put a shadow over public education and caused our country to ques-
tion, de-value and lose confidence in our system and teachers. 

I believe the over-simplification of quantifying student success as a means of chasing out inequities, 
while well-intended,  has caused systems and educators to prioritize defending and explaining la-
bels over creating and investing in actions, and most tragic of all, leaves students to question the 
quality of their schooling.  Because if we don’t think our students listen to the public conversation 
about education, we are naïve.   

I believe State and Federal accountability practices have degraded the profession, leaving educators 
questioning their leaders, their skill, their purpose. 

By example, State and Federal accountability practices require identifying students reading below 
grade level in kindergarten.  This type of accountability practice has a devastating trickle effect…
kindergarten teachers shift developmentally appropriate, purposeful play practices to explicit read-
ing lessons to support their now desperate 1st grade colleagues in meeting new benchmarks, which 
in turn leaves preschool parents believing their children should know letters and sounds and be 
reading sight words before their child even enters kindergarten, which leaves five year olds entering 
kindergarten with stress and expectations for emotional and behavioral regulation so their teacher 
can help them meet academic standards that have proven to be developmental-bound, not age-
bound.   Our research on brain science and learning development  has advanced in recent years 
and yet our assessment/accountability practices counter this research.  As educators we are left to 
navigate these competing practices, defend them to parents, and somehow daily justify them in our 
ethics of practice.  It is impossible and unfair to any professional.    

State and Federal accountability practices have established post secondary academic expectations for 
competitive college entrance for all students, using PSAT and SAT benchmarks and at the same 
time have required schools to establish career and industry certificate eligible pathways for all stu-
dents.  Systems, meaning leaders, counselors, advisors, teachers are charged with building cours-
es rigorous and responsive to meet the varied post secondary pathways of students, but then state 
and federal accountability practices establish, publish, and rank schools based only on the results 
of performance of all students, regardless of the chosen pathway, on the competitive college en-
trance standardized test.   Again, these are competing practices we are left to defend and justify 
impossible results.   
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State and Federal accountability practices disaggregate and then rank schools based on subgroups of typically 
underperforming students. The only defensible correlation of aggregated standardized test results over 
time has been a student’s Zip code. Yet, the systems continue to use this disaggregation to rank schools, 
rather than providing supports and resources to those communities.  In small districts like ours, these sub-
groups are small and so each student is counted overall, then double, triple, or even more counted in the 
overall percentages of results.  We are and want to be held accountable for every student, regardless of 
subgroups.  It is statistically inaccurate for a single student who falls into each of those subgroups to be 
represented multiple times in overall scores.  In a small district, each student score accounts for nearly 7% 
where in larger districts that same student might account for .001% of the overall ranking.  State accounta-
bility system rankings do not take into account school size and so “effect impact” of a single student.  With 
such high stakes due to public reporting,  an accountability ranking system should take into account these 
discrepancies.  

 
That said, I believe in accountability.   

I believe public educators are in service to their community and should be held accountable for the success of 
students.  This demands a shared vision of student success and how it can be measured. 

I believe in accountability for the sake of quality control and improvement.  
I believe in accountability that takes into account all that matters to a system and not just that which is easily 

(though costly) to measure and report 
I believe in expanding accountability, not in hiding test scores.  Test scores can be a part of accountability.  Our 
board should hold us accountable to more than reading, writing and math on a singe test.  We invest in relationship 
building – it should be measured and reported.  We value a student’s curiosity and ability to express their thinking 
through visual models.  We should measure this.  Collaboration and creativity are high on employer’s lists of de-
sired characteristics of employee candidates.  We should get better at developing those in students and be held 
accountable for it.  I believe the public will continue to trust these results unless we, the professionals, engage them 
with other data that matters to the long term success of students and the deeper purposes of the education experi-
ence. 

I believe we must measure and report what we value.  Otherwise, we are left to the single measure that is re-
ported by the state and devalues the complexity of teaching and learning  

I believe schools can be held accountable more meaningfully by expanding measures 
I believe more meaningful accountability occurs with local boards, who were elected to do so, rather than state 

and federal agencies 
I believe accountability leads to improvement when those being held accountable value the measures 
I believe accountability moves to action when an individual and collective group believes their actions will have 

impact 
I believe every day each of us come here for that very purpose: to make an impact 
I believe the strongest threat to our showing up everyday with that conviction to give our all to make an impact 

is a question our effort/skill will actually make an impact 
I believe the current accountability system is the underlying strongest threat to our collective belief.  Our effort 

and skill will make an impact that is actually measured, reported, and valued 

And because of that, I believe in SCAP because, It 
Attempts to measure and value the complexities of teaching and learning and student suc-

cess 
Measure and monitor impact 
Is a means of getting into a school system, as a peer, for the purpose of leaving comprehen-

sive feedback for collective reflection with those who can take action 
Expands measures to include a broader vision of student success AND evaluates the health 

of system, or the design in place meant to support success.  
Honors the profession by using the feedback of peer-professionals and then entrusting ac-

tion to the educators charged with working with students 
       Empowers the local board of education with meaningful information about student success 
and the health of the system supporting students  
   
   Robert Framel, Superintendent, Kit Carson School District. 
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Parents and community members 
 
The Census:  It’s important. It’s easy. It’s safe.  
 
This spring, an important event will occur: the U.S. Census. 
 
The census is a count of all people living in the United States and takes place every 10 years. It is simple and confidential to com-
plete. For the first time, you can respond online. You will receive a unique identifying number in the mail, which will allow you to 
fill out the online form beginning in March 2020. It will ask questions about your household such as how many people reside in your 
home, date of birth, race, and sex. 
 
The census is important for  many reasons. The population counts are used to determine the allocation of federal dollar s to 
states, cities and counties, and to help citizens and policy makers understand demographic, economic, and geographic trends needed 
to inform critical business decisions. 
 
For the Kit Carson School District, this means federal funding for school nutrition programs and supports for students with special 
needs, who come from poverty, who are learning English, for disadvantaged students to help ensure that all children meet challeng-
ing state academic standards and have a well-rounded education. Since the last census, the Kit Carson School District has meant 
$142,489 in additional funds to enable these vital services for students.  
 
Population totals from the census also determine the number of seats each state has in the House of Representatives, and the totals 
are also used to redraw federal and state legislative districts. Based on projections, Colorado could receive an additional seat in the 
House of Representatives thereby increasing Colorado’s voice as Congress debates issues important to all of us. 
 
The census is easy.  In 2020 you can respond to the census on-line (using a computer or a smartphone), over the telephone, or by 
submitting a paper form. Early in 2020 all census addresses will receive a card inviting the residents to complete the census. The 
2020 Census provide people with a URL so they can complete the census online, a toll-free telephone number if they want to call in 
their responses, and an address to request a paper form. 
 
The census is safe.  All data collected through the census is protected under Title 13 of the U.S. Code. Records are confidential for 
72 years by law. All Census Bureau employees swear a lifetime oath to protect respondent information.  The U.S. Census Bureau 
will never share a respondent’s personal information with other government agencies. Data is only released in summary tables, no 
individual records are released. In fact, all Census Bureau employees swear a lifetime oath to protect respondent information. The 
penalty for wrongful disclosure is up to 5 years imprisonment and/or a fine of $250,000.  
 
What do you need to do? Complete the shor t and easy form online. If you don’t have a computer at home, you can use one at a 
library or at a location in your community clearly identified Census Questionnaire Assistance Center. 
 
Your kids count, so make sure to count them when you fill out the census form in Spring 2020! 

 
 

 
BOARD OF EDUCATION APPRECIATION MONTH: 
 
This month is Board of Education Appreciation Month and I would like to thank the members of the Board for their ser-

vice to our students and our community.  Doug Heins- President, Toby Johnson- Vice President, Jamie Conaway- Treas-

urer, Dara Randel- Secretary, and Justin Golding- BOCES rep, all deserve recognition for demonstrating strong decision 

making skills, fiscal responsibility, student focused outcomes, and looking to the future of the district.  Please say Thank 

You to all the members when you see them.   

 

State Legislature : 

Whether you are Democrat, Republican or Independent, please keep an eye on what is going on at the state legislature.  

Their decisions affect the Kit Carson School District and its students.  We are attempting to teach our students to be ac-

tive participants in life and this would include talking and emailing senators and representatives on issues.   



 

  1/18/2020 

Below is an article about Brain Breaks.  The KCSD is working on the whole child and part of that is understanding that students need breaks from 
the daily grind of homework, taking notes, and lectures to keep their minds receptive to new knowledge being articulated to them. 

Using Brain Breaks to Restore Students’ Focus 

Learn about the science and classroom applicability of these quick learning 

activities. 

By Judy Willis 

December 7, 2016 
Early in my teaching career, I was disturbed by a note left by the substitute teacher. She wrote that during the three 
days she was with my students, they were responsive during the first part of class, but that many of them became 
inattentive, distracted, and even disruptive after about 20 minutes of her instruction. When I asked the students 
what had happened, they were of one voice: “She didn ’t give us our brain breaks.” 
W H A T  A R E  B R A I N  B R E A K S ?  
For students to learn at their highest potential, their brains need to send signals efficiently from the sensory recep-
tors (what they hear, see, touch, read, imagine, and experience) to memory storage regions of the brain. The most 
detrimental disruptions to traffic along these information pathways are stress and overload.  
Brain breaks are planned learning activity shifts that mobilize different networks of the brain. These shifts allow 
those regions that are blocked by stress or high -intensity work to revitalize. Brain breaks, by switching activity to 
different brain networks, allow the resting pathways to restore their calm focus and foster optimal mood, attention, 
and memory. 
T H E  N E U R O S C I E N C E  O F  B R A I N  B R E A K S  
For new information to become memory, it must  pass through an emotional filter called the amygdala and then reach 
the prefrontal cortex. When students ’ brains become anxious, highly confused, or overwhelmed, the activation of the 
amygdala surges until this filter becomes a stop sign. New learning no longer passes through to reach the prefrontal 
cortex and sustain memory. Even if students are not stressed by the pace or content of new learning, a point arises 
when the amygdala exceeds its capacity for efficient conduction of information through its networks into memory.  
Brain breaks can be planned to restore the emotional state needed to return the amygdala from overdrive into the 
optimal state for successful information flow.  
B R A I N  B R E A K S  R E S T O R E  B R A I N  S U P P L I E S  
Neurotransmitters are brain chemicals that carry messages from one nerve cell to the next, across gaps between 
the cells called synapses. These message carriers are necessary to keep one ’s calm, focused attention and mainte-
nance of a new memory. Neurotransmitters are in limited supply at each synapse and can deplete after as little as 
10 minutes of continuing the same type of learning activity (attentive listening, practice drills, note -taking). 
Brain breaks, by switching the type of mental activity, shift brain communication to networks with fresh supplies of 
neurotransmitters. This intermission allows the brain ’s chemicals to replenish within the resting network.  
T I M I N G  
Brain breaks should take place before fatigue, boredom, distraction, and inattention set in. Depending on students ’ 
ages and focus development, brain break frequency will vary. As a general rule, concentrated study of 10 to 15 
minutes for elementary school and 20 to 30 minutes for middle and high school students calls for a three - to five-
minute break. 
B R A I N  B R E A K  S T R A T E G I E S  
Brain breaks do not require disruption in the flow of learning. Simply stretching, moving to a different part of the 
room, or singing a song can revitalize the brain. Use your learning goals and students ’ responses to guide you in 
selecting the best type of brain break. You might decide to use the time to boost mood or motivation, as well as re-
store the brain ’s peak performance.  
M O O D  
To restore the emotional state needed to bring the amygdala back from overdrive, help students build habits of emo-
tional self-awareness and mindfulness. Prepare them for successful self -calming brain breaks by demonstrating and 
providing practice times as they build experience using mindful breathing or visualizations.  
Neuroscience has yielded information on activities that increase restorative neurotransmitters such as dopamine. 
Some of these activities, such as laughing, moving, listening to music, and interacting with peers, make great mood -
boosting brain breaks:  

Read aloud from a relevant and engaging book. 
Introduce physical activity such as jumping rope, singing a song with movements, or tossing a beach ball while students ask 

and answer questions to review the topic—these are all great dopamine boosters. They also increase the blood flow and 
oxygen supply to the brain. 

Have students move in ways that they think a character in literature or person in history would at a designated event. Or 
move to imitate a biological, physical, or mathematical process. 

M O T I V A T I O N  
Especially when topics of study are necessary foundations but are not of high personal relevance to students, brain 
breaks can enhance their motivation to attend to a potentially tedious subject.  

Tell a true anecdote about the author, historical persona, or scientist when they were the same age as your students. This will 
personalize the topic and boost interest and engagement. 

Use dopamine boosts from personal connections and personal relevance by inviting students to share with partners some-
thing about how the learning relates to their lives or interests. 

After just a few minutes, students ’ refreshed brains are ready to return to the next learning activity with a subdued 
amygdala and full supply of neurotransmitters. Both they and you will reap the benefits of this restoration.  

https://www.edutopia.org/profile/judy-willis
https://www.edutopia.org/blog/neuroscience-behind-stress-and-learning-judy-willis
https://www.edutopia.org/blog/neuroscience-behind-stress-and-learning-judy-willis
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